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ALIGNMENT

PARTICIPATORY DESIGN
SPACE AND LEARNING

Participatory Design
Education as key driver
User-informed design
Mitigating risk

Ensuring context-based insights

(Newton, 2008; Deed, 2014; Bojer, 2020; Deppeler & Aitkins, 2020)
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who's in the room

( Start presenting to display the poll results on this slide.



ALIGNMENT

Participatory Design

Four principles (Woolner, 2018)

Start where the people are at
(mentally & physically)

Understand the intertwining of
physical, organisational and
social aspects of school
environments

Facilitate the exploration of
ideas and possibilities

Appreciate the complex lengthy
process that is change



ALIGNMENT

Space and Learning
Impact on learning (Barrett, Zhang & Barret, 2011)

Affordances of environment (Alterator & Deed, 2018; Young and Cleveland,
2021)

Alignment of practice and design (Daniels et al., 2019)

It is very difficult to
isolate learning
behaviour from any other
form of behaviour:
“rather, we undertake
activities from which we
have learnt” (Daniels et
al, 2019 p. 62)
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FRAMEWORK

Education into design

———

Translation through activities
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FRAMEWORK

Education into design

Translation through activities

PROCESS OVERVIEW

Meeting with academic coordinators

Ameeting was held with all academic coordinators to clarify how each of the saven pedagogical pilars were being enacied within the MISK
Schocls. The cocrdinators identified currant good practice for each pifiar 35 well as strategies that requirad more investment.

Pedagogical pillr
Personalized

Experiential and

Holistic

Ready for a global

ship, service and

lllustrative good practice
Digital access

Spacas for multi-meda and TV studio
ELA program

Personal lzaming plans

Make and createldisplay areas
Cooking pregram

Kindergarten - choosing aciwity zones
Escapa room project

Makar spaces

Cross-curriculum thames
Programs that afford student curasty

Game hased leaming
Projects comparing Saudi culture with other coundnes

Daly interactions with nternaticaal staff members
Student travel opportunities

Networked projects

VR immersiva expenences

ELA program

Support staff

Design challenges
Problem sohing
Creating digital content

Co-planning
Assamblies, publc speaking

Sustainabiity projects

Investment required

Impravements %o how maker spaces are
desgned and integrated info the schoal

Critical reflaction procasses

Reguires considerable investment in
developing student capacity

Ongoing davelopment of currant opportunities

Improved playgrounds: ropes, dimbing wals,
lactle play equipment

Theatra/drama

Prowision of small dassroom spaces e.0.
caves, nooks

Benhavioral program - ready to leam
Innovation‘entrepreneunal hub

Ongoing davelopmant of current opportunities



FRAM Ewo RK PEDAGOGICAL PILLARS

Education into design Pedagogical pillar: Experiential learning

Translation through activities T
<Leamars ane active parficipants in ther own kearning
+Laamers are saf<drected, constructing and monitoring her own ieaming
+Social intemacion is a necessary pat of effective inarming
«Constructing Wnowiedga and meanng from expenence
*Leaming = a process, rather thin an cuttome

Expedential learning is underpned by the dea that maanng mm-mmmmmm;m;mw
5 constructed by the leamer. Koy prncples of construcovism  Peers, thee deacher, and the dassroom or schaal conlest

(ODernell, 2012). Aey aspect = thal the sccal and adtuntl o o uole of experiential saming is Problern Based Learming (PBL)
contexd in which knowledge conskuckon oocurs provides PBL aflows laamers 1o angage in complex asks. Scatlding is nesded o
resoutDes, Support and drection. Sucents have o make sense of oo v e wmamers can gain racion with e leaming task - this struchure
situations, ar croatn muaning fram expariance (Loyens & GBI o4 o1idsnce supports students leaming about how 1 complete this sart of
2005, 1ask, and why & should be done in Tt wary (Hmeio-Siler, Duncan, & Chinn,
2007) An example of a PBL process and associated scafidding s n Table 2

Experientis! learning environments (Loyens & Gijbefs, 2008}
*Contain resources, induding peers, educaiors, compulers, badks
alc

“Aliow sodal and loaming interactions with others
Enable planning. Implemantation and revew (refiaction)
sEncosrage soll-direcied betarvior

*Resembie raai Ife shustions (Ihay ara complax).

Experientiaf lsarning. by s definitionad nature, is 2 ransacton
Dbetwsan an ndividual and & comiaxt, through eithar achviy, events
or a5 part of 8 community of leamers. Leamers are conoeplualized
3 actvely infusncing leaming environments: and laaming
amdirooments oo influence leamers Yardiey, Teunssen §
Doman, 2012} This is a mutual and inter-depandent relationship,
Experiential learning imples active lsaming - making meanng

of expenences, through the social and culural use of Bnguage,
symbals or arlefacts. i ofher words, active leaming s grounded i
and nfluances socislly and outurally shapad contests (Palincsar,
1935). Active lesrming can be characterized a3 a stalegic, effortful
and intentional transacson betwesn the teacher and student (Clark,
2005). Opsmaly, the teacher designs and assigns 3 task and each
student autonomously interpeats the teaches’s imlanton and onacts
stratagies Yo achiave I,

Table 2 The PBL process and examples of scafioldng (based on T

Bell Lrhahne, Schanze. & Plostzner, 2010).

Orentationiquestion

Hypoftasis

Panning

f

Scaffolding & resowrces
Focus atiention
Construct 3 joint problem space
Explore difierant doas
Fecinate casual sxplanation
Suggest lsaming paTwars

Identfy support or resources needed at difierant planning stages
Mubiple rapresentatons

Reflaction activities

Reduce complexity of proposed models
Analyss Dols and examples
Model development

Mapping and repraseetiaion
Conoapt mapping

Visus! arafing

Flaxble presentation of saming objects
Reflachon activities
Semnars/conkeences
Presamatcnsidspiays

Performance



F RAM Ewo RK PEDAGOGICAL PILLARS

Education into design
Translation through activities

Pedagogical Concepts and the Learning Environment

Pillar  Description

Whan 1 laamer views e kaming taskisxpansnos as engaging and meaningful 8nd 35 dmcly adiressing Teir kaming

nesds, capabiites and interests.

 Parsonslized lsarmng depends on affeciive tachie dffrentiason of the a
and the devsiopmant of independent lasrrer cagacties.
Personalized lsaming ndudes
+  Aoquisiton of inowlesge
E *  Maraged loves of shudenl aukcnomy
3 +  Difernctisted cumcuum
+  Paricipation in kaming p = cole
*  Paricipaton in a lesmieg nity

Letming 1o reason within and scross subjects
Lewring whal to wifue and why in thase dillerent ways of knowing
ConSdence in theis own gogis and parspectves

- Dats anaysis 1o infarm leadher diffecentistion

Experiential and project based

Luaming by dong ~ eamars am adive parsdparms in thair own lsaming

Leamers are sellaog ing and g hier oan eaming
Socal nteracion is 3 necessary gart of efecive kaming
Construcing knowledge and g ¥om expers

Leaming & 4 procdas, ralher than an cultome
Leaming & & kensaction betwesn person and conlext

Setf-drecied shudents:

E
§ :
i

Sock 0wt opporkniies to lnam
Shape their own leaming environment
View leaming as a systemaic and mitdrokatle process

Sedect and apoh leaming stradepes i mesponse 1o her perceptions of Lask
Acoepl resporsibiity b thedr per, and ot s

Can eaphin Per laming chokoes

<o hokd malipie perspecives, 10 azprecials and respect oulural dilerences
Heiapl and ravigale difeent culves

Shdy s0ross opporunties

Expanshes lsaming (cigial leacy, resaach)

.

-Spieces for 8 range of kearming apatoaches, prefereross and cagadty
Croke of 5paces 1 support ndvidusl saming needs (&0, 59n5a of quk
‘eness and enchomure)

Age-stage approqriats fi out of soaca foe lesming and sodisbsation
Al s support strctored and irformal oobaborton for Inarmieg
Spases sugpert a communty of ity

Access 1 inaching rescurcas theougnout space

Fout 18 apoeoprials for & rangs of saming processes and scihilies

Spaces hor creatve and imesgatie actitas wh a ragn of mada.
spocaied piubmen and maleial

Spoces o conatucson, mogebing and smulition, indusing play-based
wd auiramo satings

Spaces for gathenngs. performanca

Spaces for ong leem project work

Access 10 wiiual connectivly

Spoces for deplay of leaming resourcas

‘Spaces for metings. parming and revew of indreaal progres
‘Spaces ot daplay of student work

Spicass for reluctie schiiies

‘Speces Mt afiond partiopation, ceneri and tesponsbityespect by
tha learning communty

Spaces that inspire an sesthatc response amang studarts

Supoort an nlormal socal community %or the development of persanal
d s00al capacity

¢ Colaboeslive weo-based scivites

v Video corfarnces

+ Onbie werkshops

¢ Semnar programs (pesentation and dacussion space)

.

_ Potentiaf losrning spaces

Laamng swdos - Nexitin and age
Craatron conte

Leamng support
Dasvibrded staf spaces
Gardensivutdoor spaces adacert 1o
Screenng lor quiet spaces
Openinsparent

Congidar nraitonng bebwesn spacas
Labs

Open spans that contain Jong s projects - or
syrerstic colaboration

oo/ Crat shop

Haker space

Soience labs
Frolograchy, media, mconding studo
Language huks

Aericutue centre
Gandenigreerhouse
Sustanabie proects
€mbodied (VR immensve)
Novtsch

Paybesad

Gallery, dispiry

<Cooking centre

Hatural fight

Shatog
Epacoustess - wndows
<Arabio metlfs and screens
Connaction 1 Saudll MSK ramatve
sty - glass wale

Ghby learing curlre
Lbrary

Sustanabis fealres

HAEK asoats (shared fackties)



FRAMEWORK

Education into design
Translation through activities

Activities

Thinking in activities (workshops, lets try one)
Finding common ground (practice and design)
Design Expression(s)

Communicating with educators



CASE STUDY 1

Existing Government School _Regional Victoria, Australia

Wodonga Middle Years

Years 7-9 (12-15 y/old)

WODONGA MIDDLE YEARS COLLEGE | EV | WORKSHOP 01

ABLA AMIETT
e

Site Analysis plan -

PRLICHIENT MAD



OUTLINE BEHAVIOR - THINKING IN ACTIVITIES

BUILDING CONFIDENCE FOR CHANGE
ESTABLISHING ENTITLEMENTS & CURRICULUM ECOSYSTEMS

CLRN

1 8
3




OUTLINE BEHAVIOR - THINKING IN ACTIVITIES

ACTIVITY ECO SYSTEMS

Learning Eco-Systems Learning Hubs
STart Hub 1 STart Hub 2
» Hub 5
I
4
~
iub 3 M Hub 4

v



DETAIL WITH PROCESS AND RESOURCES

LEARNING ACTIVITIES

Food | Science



DESIGN IMPLICATIONS

LEARNING HUBS PROXIMITY + SITE ADJACENCIES

HAMILTON SMITH DRIVE

SCHOOL ENTRY

COMMUNITY HUB



EFFECTIVE LEARNING SPACES

o | /‘M'EIIAU

7

FABRICIATION
YARD

VILLAGE GREEN



CASE STUDY 2

Special Development School Victoria, Australia

7285
STUDENT
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DETAIL WITH PROCESS AND RESOURCES

—— TEACHERS SEAT

7285
STUDENT e TEACHER CIRCULATION
STORE LARGETUB BOOKS
(TRAYS/DRAWERS) STORE STORE
—— STUDENT SEAT
""" STUDENT CIRCULATION
DAILY
SCHEDULE
RESOURCES
STORE
INTERACTIVE 2
WHITE BOARD ~
PINBOARD/
NOTIFICATIONS
WORD
WALL

CLEAR PATHTO EXIT

TR

TEACHING

TEACHER STATION
RESOURCES
(1 PER STUDENT)



DETAIL WITH PROCESS AND RESOURCES

Senamne

:I JOINERY - Teacher resources storage | 7) ) 3)

VISUAL COMMUNICATION - Carpetboard

DAILY SCHEDULE (2m)

[SAFETY NOTICES|
{(1.2m)

! =" Motile
Whitsboard

SHARED

WORD WALL (3.4m) | LEARNING
| 63 m?

1. TEACHERS BENCH 2. KITCHENETTE BENCH
- Work bench - Bar Fridge recess
- Cupboards - Microwave recess
- Sink
- Cupboards ﬁ




DESIGN IMPLICATIONS

\-

QUIET
SPACE™\ |
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LEARNING SPACES + COMMUNICATING WITEH s
EDUCATORS




EDUCATO RS
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SPATIAL TEMPORAL REALISATION

SPATIAL TEMPORAL REALISATION

The purpise & $o show & types ‘day in the |ife’ of 2 schod’s aperaton. The shuws how diferen] lsachng and leamieng adhiles can be The Invention Qasis (Midde School) was seleched as the pcosystem for the exerose The staring poul was Meen dassotes (Homs
organsed in reation Lo each space, Including Yansiions, and typica shuden! grounings and leaming modalites Sludos), asch with 12 students and 3 educalors. Each Home Studo has 8 Msls {recsptionwelcoming sgace).

The procass ewoRves the use of 0ne Bcosystem repressntad 83 muliple possibis spaces

A sares of snapshots weee graparad, each ona refiecing a tsaching and learming moment. For each moment during the day. tha spetial-

pedagogical realsaton was oraated, showing tha ocaton of educatons and students. how are they groupad. and nteracions with the Other spacas within the ecosystem were: Adfacent spaces were:
spatial resources and fypokogks At studios (1) Liorary'Giobal Leaming Cantra
*Music roems () *Gymnasium and sparts finids
The STR sk challenges assumpiions about the uge of kaming envircoments and hels o idently how sgaces coukd be infegrated *Engnesrng labs {3) *Audtorum
Imporiandly, Bis process slso quistions parspedives sbeul padagogy in reiabion Lo spalisl desion and use, +Stisncaliechnology 180s (2) shgricutural Cangrs
‘Meda kabs {3) *MISK Oty
+Kichen Cate
| *Drama/Blackba

simvention profect rom

“mmersive sudio




SPATIAL TEMPORAL ACTIVITIES

SPATIAL TEMPORAL REALISATION

Example 1 Example 2

9-10am English/literacy 1.30-3pm Unit of Inquiry

This showed that literacy can involve a range of activities This showed students working in a range of groupings,
across different spaces, including use of mult-media; using different spaces within and adjacent to the
guest writer seminars; and reading/writing spaces in the ecosystem. Outdoor spaces were also used.

Library.

It also raised questions about the function and use of the
Home Studios.




SPATIAL TEMPORAL ACTIVITIES

LEARNING ENVIRONMENT PROTOCOL STANDARDS

The standaeds support the design and use of offective lonming anvieonmonts at MSK Schoofs. They can be used o inform classroom

configuration, of 1o raview an existng cassoam

Thoto are four maor elements used o straciure the peolocoly

Productive spaces

Teaching praclices

«Student partiopation

»Culture and communiy

Each of these alements needs 10 be conudersd when creating and usng o leaming snvironment

Process

There wore three stages in the process of standard devekpment

‘Rusoarch

WOngarg rvlew with the Leaming Enveonment School Improvement Team (LESIT)
Prolotyping exercie

Research

Tha prafocol standards are based on i review of the research Rerabure rolating (o efeckve loarning ordronmants. This review deaws on curent

resaarch projects and models of quadity seaming Theen arn o dwvarse mngo of scales and interactions that cormider the atlardances and wie of

eoucatonal comexts

Ky resoarch is klontified in the Slowng table

Element Indicators
Productive spaces Space shoud respord 10 furction. and take account of the context, traditons, conventions and

rescwrcen of education. While thern s a move to more faxtie spaces In schools, this occurs n
conjunchion with a change to the teachng and learning spproaches used (Laringer & Cardelino. 2011)
A Noy quantion s whather the possbiltes or constraints of anch school space affoed the podagogy
heing practiond (Deed & Lasko, 2015), The design of classroom should signal an interton, and
prampt, cortaln lnaching and leaming acivities, shaping the practcal achians and theking of teachers
g studanty (Gisason, 2009, Halpin, 2007)
Tho matanality has an impact on seaching and leaning. This ncludes whather the nomse level lmas
opportursties lor studant engagement (Rose-Mureo, 2010); whethar hinre & efoctive uae of natural
bght andt colour 12 suppart lanching and learning (Higgins, Hall, Wall, Woolner, & MeCaughey, 2005)
na whother tha thermal enviroamant and use of naturasl ventlation provides an efactye work
anviroremont (Rupp, Vasquez, & Lamberts, 2018)
Ths furniure used Is sao importard. Floxile fumiure arrangements can be used 10 sult i vanety of
upproaches to education, based on an understanding of the condest, spane and Usage requirements
Wooer, Hall, Mgoira, McCaughey, & Wall, 2007). Fumiture needs 1o be adjustatiie, nultive and
necammodato technoiogy. & may also bo reconfiguratiie 1o sult diffarent leaming modadities (Comell
2002, Ouinger & Uippincost, 2000)
Loarning spaces themsehus can b reconfiguabie (agie) & studonts move between formal snd
nformal, edvidunl and coluborative, priviie and pubic spaces that supgport studont learning
predurences, appeoachos and modality (Abboth Chapman & Roberison, 2009, Fies & Mamhall, 2006)
This mary Inchode outdoor spnces hat compienniant classroom anveonments, suppocting immerssyo and
ncive play, loamng, recraation and sock activiies (Kangas, 2010, Nedovic & Morrissey, 2013)

Teaching practices Tanching sxpertise w made up of many vanables. including a capacty (o adapt to a range of leaming
contexts, Differant learning emdronmants encourage lsachers 1o demonstrate this axpersss as they
change thelr lsaming practices to ke acoount of condaxt (Bilkett, 2009}, The classroom coraxt i rot
somathing in $he background. bul an active influance on teaching peactice (Taylor & Huang, 2011)
Tenching proctices hawve % onabie student engagemen! with e mffocdances of the piyyskal and soco.
eulural surrcundings (Nemiec & Ryan, 2000} Teaching shoukd dramw on th contextual aflardances
(hat supporiconstaln engagoement and parscipation in leaming actidiies (Groeno, 2008)



SPATIAL TEMPORAL ACTIVITIES

LEARNING ENVIRONMENT PROTOCOL STANDARDS

Student
participation

New leaming spaces may afford active leaming, indhvidual agency and different ways of paricipating

in learning {Johnson & Liver, 2008). In a non-tradifianal context students must make actively make
choicas and take actions in response o different affordances and constraints in the physical emvironment
(Brannen & Nilsen, 2005},

Learning experiences that make a diffarence occur within real spaces and places. Exparence 5 4
tynamic and embodied relationship with context {O'Loughlin, 2008). The leaming expenence is shaped
by the contextual condtons, and the recognition and use of this by teachers: schoal spaces are an active
variable in the teaching and learning process (Taylor & Huang, 2011).

What does this Jook Tke? Space is a pant of the leaming expenience when: students cccupy the space in
multiple ways; students can find a space that suits thesr leaming onentation and task demands; students
Iink leaming processas with the use of space; students perceive that the space is conducive fo social
leaming processes; students customise and shape their leaming enveonment; and students personalise
Iheir learning experiences trough interacting with the leaming enviranment (Deed, Edwards, Morse, &
Townsand, 2018).

Culture and
community

Ongoing Review

It 55 important for the school commenity 3o percelve that the school spaces are refated to the teachng
&and learning of the context and culture. A sense of a leaming community Is generated when: the buiding
is of a human scale; teachers and students have a sanse of being in control over their spaces; leaming
interactions are evident between different schoal spaces; a kearing culture Is evident in the spatial and
pedagogical praciices; tere S access 1 resources at support the feaching and learming practioes of
the schook there is inharent flexibiity in the space; and tha ecosystem is sufficiently flexible. dynamic and
spacius 1o anable the planned cumiculum program (Fisher, 2018 Woodman, 2016),

Important educator procasses include: educators have access to an evidence base that infarms thes
teaching practices; educators engage In 4 colegial practice inquiry appreach to bulkd and refine teaching
practioas; and educators are supporied to systematically nvestigate their contextual teaching practioes
with the purpose aof improving future practice {Clandinin, Pushor, & Orr, 2007). These actvities ars
supported by classroom spaces that are visible, accessibe and community orented.

The initial draf of the standards was created from the resaarch process. This was then discussed and analysed in detad by the LESIT.

The language was modified 10 suit the local conlext, In addition, ideas were generated to support Arabic Language teaching and the Saudi

identtty - with input from Hanada Taha Thomure, Endowed Professor of Arablc Languages Education, Zayed University: and Dr Narah Bin
Maigel, Deputy Principal MiSK Schoals.

Prototyping

Prototypeng a typical eaming environment enables a better understanding Lo emerge about haw leaching and leaming practices can
be supportad tiy the design and configuration of school spaces. During this process the LESIT worked % plan an idea! primary schodt
classroom, based on the work in the previous stages.

The rasulling plan (below) has the following features:

+Zanes for social leaming, STEAM, presentatonidirect instruction, magination (writng and reading), and technology.

Arange of fumiture types 1o sult the learning modaity,

*The use of moveabia walls (a curtain) to create spaces for receptica’welcoming, ‘maginarium’, and smafl study ‘rooms’.
*Infagration of indoor and outdoor spaces.

«Potential for flexible configuration by moving technology and furniture,

«Spaciusness and flexitility in the desgn

+Arange of leaming spaces for different leaming processes and activities.

*A dedicated recording space for studant multi-media reprasentation.

*Usa of madia projectors 1o display relevant and almospheric meda (o support dassroam ambience

The prototyping process confimed the wtlity of the Leaming Environment Protocol Standards. The final draft of the
standards is induded balow.



SPATIAL TEMPORAL ACTIVITIES

LEARNING ENVIRONMENT PROTOCOL STANDARDS

Productive Spaces

Materiality:

noise, light, thermal
conditions
Spaciousness

Technology

Fumiture

Storage

Visibility

Connectivity

Agility

Description

The space i designad to minmse noiss, and hermal conditans support teaching and leaming,
Natural ventilabon is used where pessie. There i use of natural Ight and muted calours. The texture
of furniture and foar coverings shoukd support comfartabiity and useablley.

Educalors and learners should be able lo mova around without disrupting each ohar. There should be
@& sansa of opanness hat supports several dilsrent room confguration pessiilites at can function
without dslurbing oters.

Technalogy should be in & position where #t & functional and usable, Technology, nduding support for
mult-meda representation, shoud b accessbie for students to suppon Bamng.

~ Spaces should be avalabie to support uss of techraiogy such as vides recordng:

Fumiture shauld be able to be re-cordgured, have flexible uses, and be maveable to atow itio be
used in saveral diferert ways and Yocatons, The furnture must suppart leaming {writable surfaces,
adjustable height, comfortable and configuratie).

Storage should be designed fo ensure efficient voluma and accass. This may involve shared storage

_areas or bespoka cabinetry n spociist arsas,

Toaching pracices shoud bo visible (o poers and students. Thore should ba dear fines of sight, so
educalors can see all sludents. While open, there should also be seme zones of relative pvacy and
andiosure.

Classrooms feel cannected 1o oter schoal laaming spaces. There shoukd be access 1o adaoan!
classtoom spaces, Inchading muli-purpose or common areas, that can support leaming actvities

This may Inchide ouldoor spaces; receplion space fr sach classroom, Ibraryiresource cantre; and
specialist spaces ¢.g. Science. Art, Drama and Music:

The dassroom space should afford Nexibie educabional practices, Re-ceganisation of the space should
be able to be done efclently

Teaching Practices

Designers

of learning
environments that
support learning

Collegial
engagement

Description

Educators understand the passiblities and constraints of thelr leaming enveonmant.

Educators design lsaming environments % support @ ranga of Indvidunl and sooal leaming processes
and activies

Edutators use lamng environments acress the school to support and exlend the wark they do in the
classroom

Educators work Jogethar % refisct on and nquire it their pracices
Teaching pracices are visible to peers.

Student Participation

Student agency

Students as
learners

Dascription
Students can find or create Ineir own leaming environmeant o sut Mk own 3pproach 1o learning,

Students can occupy ™e leaming endranment in different ways, including both individual and socal
learning.
Students can contribute thelr voice and Keas to the design and use of leaming emviranments.

Students, based on an undarstanding of haw own learning preferances, wse e available space
effectively 1o mes! sk requirements,

Studanty sheuld have acoess ¥ lechnalogy-free, Including rature, spaces ihat suppee mindkd and
reflocive axpefiences.

There should be quiet, dstraction free spaces for one-to-one leacher suppart

Studants can access a range of learning spaces within thelr own classroom and across the school that
suppart imagination, invenbion, and enfreprensurial processes,

Culture & Community

l

Function

Scale and amblence

Community

Language

Description

The leaming enviranment should suppon the padagogy and curmculum of the school. Each
enronment should be magratad into the overall school ecasystem

Spaces o support interdisciplinary leaming should be accessiie

The leaming enviranment should contribute a sense of wellbeing, connectedness and safety.
Educatars and students should have a sanse that it s their’ spaca.

Educstors and students shoukd feed that they are pant of a leaming community.

The bulding should include Arabic and Isiamic social, cuttural and conteaxtua! expressions. This
inchodes archwectural featuras, Arabic caligraphy, arwork and ofher hentage ertefacts

Display araas should ba a part of sach lsaming environment. These areas should include both Arabl
ard Englis tex,

A common language is used to desaribe similar leaming spaces across the school 8.9, Malis
(gathering area); and within each k2amng anvironmeant

Signaga should ba n Arabyc and English



PILLAR: Personalized

When the learner views the learning task/experience as engaging and
meaningful, and as directly addressing their learning needs,
capabilities and interests.

Personalized learning depends on effective teacher differentiation of
the curriculum in response to the diversity of learner needs, and the
development of independent learner capacities.

*  Personalized learning includes:

*  Acquisition of knowledge

*  Managed levels of student autonomy
 Differentiated curriculum

Participation in learning processes as co-learners
*  Participation in a learning community

* Learning to reason within and across subjects

* Learning what to value and why in these different ways of
knowing

« Confidence in their own goals and perspectives

Data analysis to inform teacher differentiation
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Personalized Learning -
What are the design

Implications?

( Start presenting to display the poll results on this slide.
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What are the potential
learning spaces for
Personalized Learning

( Start presenting to display the poll results on this slide.



PILLAR:
HOLISTIC

o Develop self-awareness and self-management
skills to achieve school and life success

o A sense of belonging & safety

o Use social awareness and interpersonal skills
to establish and maintain positive
relationships

o Demonstrate decision-making skills and
responsible behaviours in personal, school,
and community contexts

o Social emotional wellbeing
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Holistic Learning - Choose
the the design implications.

( Start presenting to display the poll results on this slide.
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What are learning spaces for
Holistic Learning?

( Start presenting to display the poll results on this slide.



THANK YOU




